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ABSTRACT

It is well realised that there is a need to infittualise mechanisms for professional developmémie@mentary
teacher educators in our country. This is becauseaim is to strengthen and further develop a cafiprofessionals and
researchers in elementary education. The presgday stas undertaken with a view to understand theeis and challenges
that fall within the ambit of professional develogm of teacher educators. The sample consistedxiyf alementary
teacher educators belonging to the District Intitof Education and Training (DIETS) across Indsavweell as a select
sample of educationists and other experts. Theiniysd are based on their perceptions gathered orbdéses of a

guestionnaire and focussed discussions on the theme

The needs, concerns and problems of elementarlggeaducators have emerged. The findings alsodeedtion

to the ways and means by which these concernsecaddressed.
KEYWORDS: Elementary Teacher Education, Professional DevedopnTeacher Educator
INTRODUCTION

It is often said that the quality of teacher edacsais an important component in improving teaatshucation.
This is because the professional quality of teadtdhrcators will determine the quality of the tramiof teachers,
both in-service and pre-service. The professiamatllat which Teachers are prepared would, in @etermine the quality
of school education. Thus, teacher educators have tfully familiar with the school realities, satienvironment and
community expectations to realistically perform tlodallenging tasks before them. On the professiosidk,
teacher educators have to be actively associatdd pelicy formulations, implementation strategiesl anonitoring of
programmes. If one looks back at history, Adisdsl{078) had said ‘Those that are entrusted wighréfsponsibility of
teaching the teachers have naturally to be mememden of high calibre whose influence would prowdeé the greatest
asset for prospective teachers'. Therefore, tho$® wducate teachers must be models of exemplargtigera
The need of today is teacher educators of excallevito are reflective of and responsive to the ditgrof students,
who have the conviction, commitment and couragehtinge the education system in ways that ensuractpgsition of

knowledge and skills by children with diverse af@k and needs.

In the last decade or so, the professional devedoprof teacher educators has gained an increasientian.
Although the learning process of student-teacherlilly under research, research learning of teacher educators is
somewhat not brought to the forefront. Thus, wkairiportant is to focus on how teacher educatoestiseir work and

professional development. The question that arss&&hat is professional development of teacher educators?’

There are various ways in which professional dguelent has been defined and conceptualized by \sariou
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authors. Guskey & Huberman (1995) have conceptmiljzrofessional development as “those processesetngties
designed to enhance the professional knowledghts skid attitudes of educators so that they mighturn, improve the
learning of students.” Going further, the authoyss¢hat in some situations, professional develognadso involves

learning to redesign the educational structurescaitdres to suit the demand of a particular case.

Professional development is self directed as weldimected by others occurring both within and olgtshe
formal spaces of institution (Osborn, 1996). Acdogdo Osborn, there are various factors whichegifacilitate learning
or hinder the same in the course of professionakldgment. This is dependent on the experiencessspres and
commitment at the level of both personal and psifesl aspects of the person. For instance, aachee, Cochran-Smith
(2008) reflects on her personal and professionélasepart of her professional development whiclp$ider in dealing
with the question of “how to see herself as an anad practitioner engaged in facilitating and paptting in critical
enquiry that avoids being celebratory, cathartid eanfessional.” Further, the author says thatgesibnal development,
in other words, could be summarised as learningédiate the effects of policy change, i.e. theitghib feel confident
enough about one’s own practice to be able to nel@ces and be selective in how to implement thanghs.
The PESLE report (2007) also asserts that we haverhember that the quality and effectiveness ofgres is closely
tied-up with their professional growth-with the wgayn which they develop as ‘persons’ and as ‘psitewmls’.
Therefore, teacher development must be understsod process, which promotes the development ofopatsand

professional identity of educators.

The significance of professional development arwivtin of teachers and teacher educators for oviealhing of
students, effective functioning of schools andithplementation of broader as well particular airhgaucation cannot be

denied. To this, Barth says:

Nothing within an institution has more impact upon students in terms of skill development, self confidence,
or classroom behaviour than the personal and professional growth of their teachers. When teachers
examine, question, reflect on their ideas and develop new practices that lead towards their ideals, students

are alive. When teachers stop growing, so do their students (cited in Dana & Hoppey, 2008)
Dana and Hoppey (2008) give 3 models to nouristptbéessional development:

» Knowledge for Practice: This is often reflected in traditional professibedforts. It happens when a trainer
shares the information produced by education rekess, with the teachers. This kind of knowledgevigtes the

solution for generic dilemma or learning problems.

* Knowledge in Practice: This recognizes the importance of teacher's prattknowledge and its role in

improving teaching practice.

 Knowledge of Practice: It stresses that through systematic inquiry “teashmake problematic their own
knowledge and practice as well as the knowledgepmadtice of others”. This kind of knowledge is geated
when teachers raise questions on their practidegg\weur and attitudes and systematically study rafiéct their

own classroom teaching.

Professional development of teacher educators eaeén in terms of learning in the workplace anuase than

just taking courses on training.
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The professional development of teacher educasormi restricted to an initial training programnaéthough,

there is made a start with the development of eauum for beginning teacher educators (Cochraiiti§ra003).

This work-place for elementary teacher educatoesiad¢o be identified. In the Indian context, at Héementary
education level, the establishment of District ibn#¢s of Education and Training (DIETs) under @entrally Sponsored
Scheme of Teacher Education is a major interventiomhe field, as prior to this, there did not éxiacilities for
continuous Teacher Education at the district leliehad been envisaged that DIETs would provide tfaning and

resource support to Elementary Education at thesgmaot level. A DIET has three main functions:
e Training - both induction as well as in-service
» Pre-service support extension/guidance, developofenaterials, teaching aids, evaluation tools etc.
» Action research

With the setting up of DIETs for elementary schteschers, it also became necessary to produce qaadiy
elementary teacher educators. Initially, the systérsecondary teacher education was expected forpethe following

broad functions:
» Impart quality pre-service and in-service educatmthe secondary school teachers
» Prepare personnel for faculties of elementary telaetlucation institutions, and their continuing eation.
» Provide general in-service support to these ingtits.
» Undertake research innovation and extension wotkerfield of secondary and elementary teacheraouc

Thus, Institutes of Advanced Studies in EducatibhSEs) were set up to facilitate the training ohdker
educators, including those of the DIETS. As timegpessed, it was expected that a cadre of elenyet@acher educators
emerged for the established DIETs. And, in todagstext, the need arises to look into the profesdidevelopment of

the teacher educators who belong to this cadre.

At the policy level, the need to review the roletefcher educators arises from the basic assumittarthe
quality of pedagogical inputs in teacher educaposgramme and their effective utilisation for thergose of preparing
prospective teachers depends largely on the piofedspreparation of teacher educators. Sometiteesher educators
are persons with an initial degree in teacher fjaation i.e. a B.Ed. along with a Master's deghee basic discipline
with or without an additional Master’s degree iuealtion. These qualifications can equip teacheca&us with the basic
understanding of how to teach what they have gathedugh a B.Ed. and the disciplinary backgrounde@ucation
obtained through a M.Ed.

These degrees, however, may not necessarily enlthacenderstanding and skills or provide guideliagsto
how to educate entrants with the profession oftte@c Thus learning to become a good teacher ahailicteaching
effectively does not mean that one has also lehow others can be helped or trained to be effecteachers.
An effective teacher educator needs to possess lkdger about specialised and efficient ways of eixqgps
student-teachers to varied ways of teaching anchpable of helping them to acquire a distinct sofléeaching of their

own. This function would need an emphasis on kndgdeof different training techniques, their placehe preparation of
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prospective teachers in relation to their behadbwattributes and further helping them to intersmlithe available
techniques and act in ways that are individualljesuto them.

It is in the above context that an attempt has bmeade to understand the perceptions of not onlghtzra
educators, but also of experts and other educat®about their understanding of what professideaklopment should

entail, so that a sound programme of professio@atldpment can be envisioned for them.
METHODOLOGY

The study was undertaken with the main objectiveunflerstanding the perceptions of teacher educators

educationists and other experts regarding profeabitevelopment.
A variety of tools and techniques were used toeyadlata.

e A guestionnaire that was constructed by the auttmt administered to a sample of sixty teacher ddrga

particularly the DIET faculty across the country.

* A seminar-cum- workshop was organised in which pheticipants were teacher educators, educatioaists

experts working actively in the field of Elementaeacher education.

The analysis of data was undertaken on the basighef Questionnaire given to Teacher Educators.
The seminar-cum-workshop titled ‘Identifying PrigriAreas for Professional Development of Teacheudatbrs’ that

was organised also revealed rich insights.
ANALYSIS AND INTERPRETATION OF DATA

An analysis of data collected on the basis of dqomsaires given to teacher educators has enabled an
understanding of their perceptions regarding psifesl development.

The first question related to the in-service praggahat the respondents had attended so far. Itfoussl that
40% respondents had attended the DOT (Design ofificd program where as 15% had attended the SOPT
(Hard Spot Training Programme). 67% respondentsakttadded the DTS (Direct Training Skills) prograich focussed
on development of training skills. 20% respondeaitended an Action research program in which theyewgiven
exposure to what action research was all about teowd it could be conducted in a teacher educati@sstbom.
However, according to teacher educators, it didhedp them to develop strategies to train prospedgachers to conduct
action research. 20% respondents had attended graptoon recent trends in Research Methodology inc&iibn.
17% teacher educators had attended the adoleshgrdtsn program and guidance and counsellingitrgiwhereas only
3% could attend a program on Continuous and Corepisihe Evaluation. 7% respondents had attendedgram on
Integrated Approach for Disabled Children. Almokstcdi them had attended at least one program eimgctheir subject
pedagogy. 3% had also attended a Disaster Managemogram. 17% respondents had attended a curncpheparation

program.

The second question addressed to teacher eduaatquéred about the components of the various inicer
programs that they had attended. Almost all ofrdspondents mentioned that their subject basedgpggiaand subject
specific awareness were the two major componenddl &fnds of programs. 40% respondents statedAbtbn Research

was an important theoretical component of theisénvice programs. 27% respondents cited ‘motivatiowards
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innovative attitude’ to be another significant campnt of the in-service programs. 20% respondeatedsthat AIDS and
Sex Education were equally important componentsarhe of their programs. Development of skills otrainer
(as in delivering an effective lecture or engaggigdent teachers in a guided group discussion)development of

curriculum construction skills were the other majomponents that a few teacher educators cited.

3% respondents stated that they had attended aapnogn gender sensitization and another 3% haddstea
programme on women’s empowerment to enhance tloeiolsgical understanding. 17% respondents menticthet

Inclusive and Integrated Education were also ingrdrcomponents in the programs they had attended.

The third question pertained to the relevance ardnimg of the programs that the teacher educattesdad.
As perceived by respondents, 80% respondentshigliohly some of these programs helped them toaweptheir training
skills which they could use in their teacher ediaratlassrooms. Thus the respondents mentionedthibae in-service
programs were relevant and meaningful to them ag provided an opportunity to facilitate capacityilhing among
them. Some teacher educators also stated that pnegeams helped them to improve their academic @odessional
skills. 17% teacher educators perceived that tlbgrams helped them to develop a few Action Reseskdls among
them. One of the respondents stated, “these tyfjpgograms stimulate and refresh our knowledgeemrith our research
based thinking.” However, 20% very boldly said tledit these programs were just done for the sakergénizing
programs and they did not provide any specific helghem regarding quality improvement in theirctéiag learning
skills. They strongly felt that these programs reebdo be updated on a regular basis. Thus, thesgrgms seemed

relevant and meaningful to only some of the respatsl

The fourth question required the teacher educdtopsovide suggestions for future capacity buildprograms.
Most of the respondents felt that these capacityding programs should be organized at regularruats so that
continuity is maintained. 33% respondents mentiotied the construction of teaching learning matgfidM) and its
usage should be one of the very important compsnefall in-service programs. They also felt thgiasitive attitude
towards this should be developed among teacheragmhsc A close and frequent monitoring of the sasheuld be
pursued. This would actually help them improve dality of teacher education programs. 17% respaisdetated that
the technical aspects of teacher education shaulddil taken care of and be an integral part oftthming programmes.
This would provide them the knowledge regardingdatesearch trends in the concerned field, helfisgh to update

their innovative skills.

3% teacher educators poignantly mentioned, “Iniserprograms should change the existing mindset®ather
Educators; they should be practical rather thatopbphical.” 3% respondents stated that small lestcould be formed
in all in-service programs so that learning coutdnbaximum 33% respondents suggested Yoga and phesiacation to
be an important component that would help teactdrcaors develop holistically and increase theiiciehcy.
3% stated “Physical Fitness and Yoga schedule dhbel made mandatory for all teacher education progt.
Some of them also felt that Computer Education shfarm an important component of teacher educapicgrams as it
would make them competent enough to get conneotétetrest of the world’s community working in théeld, helping
them gain heaps of knowledge. 3% of the respondgatsd, “After every training programmes, effat®uld be made to
put what had been learnt into practice”. For thigre should be a follow- up of whether the cortd&d knowledge is

being implemented in actual teacher education agsss.
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3% respondents thoughtfully pointed out that thbputd be provided an opportunity to visit some bé t
innovative teacher education classrooms where graimd-breaking and innovative practices were goimgn any part of
the country in any educational institution. 7% @sgents mentioned that the emerging issues andepnsbshould be
thoroughly discussed in these capacity buildinggpams so that they are provided with an opportutaitgevelop various

perspectives on the concerned issues relateddbitepand learning.

Many needs, concerns and problems of Teacher Emlscamerged on the basis of the discussions in the
workshop, such as Topic, agenda etc. not cleaeretth teachers or teacher educators; Lack of aibifiaof time for
training; Difficulty in training too many teacheas one time; Teacher educators themselves noettaim train teachers;
Existing model of training (21 days) ineffectiveegtirding Research, Teacher educators did not seé&motv about the
current trends in education and new researchessgdae or time for undertaking research of any kiad available.
With respect to training of Teacher Educators, ftiilowing points emerged: No platform exists foeithprofessional
growth; No exposure to new pedagogic techniques dtrdent-teachers and teachers (content-cum-pegagog
Not exposed to current trends in education; Reggrdiaterial development, no opportunity provideduodertaking any
work related to it. The Problems faced at workplaetated to, Handling large groups of students; dimting
several training programmes (role of DIET faculty has opedi from academic to coordination work only);
All departments of DIETs are not functional (alethenergy gets vested in running the PST programixbrary not
functional, so non-availability of resources.

In order to meet the challenges, and to addressé¢bes, concerns and problems, the educationisttner
experts suggested that the professional developaig¢aticher educators should include the followiBgcoming familiar
with innovative programmes; Training of principatd DIETs as well; Need for Self development progmaes;
A need to set right the vision (a shared visiothwlCERTS); Improvement of in-service programmesubgertaking
faculty visits to the innovative programme sitese wf new techniques, bringing a change in exissingctures, building

linkages to promote networking and collegiality.
DISCUSSIONS OF FINDINGS AND CONCLUSIONS

From the data analysis and interpretation, it hai emerged that there is a need to undertake &ncous
analysis and a critical review of existing progragsmwith a view to identifying and generating newnponents of
development and growth. This would contribute idugng the hiatus between theoretical knowledge prrattice.
The search for a knowledge-base in teacher educ#ia challenge. The nature of the knowledge-basgeacher
education ought to be such that it takes cognisaricéhe fact that effective implementation of teacteducation
programmes requires personnel in teacher educatistitutions (that is, teacher educators) who havepecialized

knowledge of pedagogy and of disciplines cognatediacation.

They also have to be oriented in a manner that theysee the knowledge-base as a unified wholg visaalise
clearly the placement of their respective knowledigenains or specialities as its integral part. Sones, teacher
educators themselves may not have favourable @gsttowards teacher education. Perhaps, this aubedhey have not
been helped to acquire a new knowledge base inhéeaeducation through their own specialised knogded
Thus to organise teacher education programmesea agses for a systematic examination of the fgsuprofessional

gualifications and plan the orientation of thesecteer educators accordingly.
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Group formation can also be on the basis of ard@shwnot every teacher has to teach such as eméntal
education, population education, value educatioomdn rights, Acquired Immune Deficiency Syndrome. et
The few teachers teaching these could be seereasisgroups of teachers who may need social tatem and updating
of knowledge. For such areas, training needs assedsand organisation of relevant inputs is neegs3éis would help
in dovetailing pre-service and in-service teacltercation. Such programmes would need to be institalised on a larger

scale.

Thus, what is emerging is that the education ofher educators needs serious attention. It is itapbithat
teacher educators asaitably equipped for their roles. In recent times, the criticism of the relevanééeacher education
programmes has become more pronounced and theytmdéedmade more responsive to the emerging rdlésachers.
It is in this regard thatResearch in teacher education assumes significance. Rdsaarexpected to contribute to
improvement in educational practices and to enhémeie effectiveness, Researches need to be rediawd analysed to
find what specific insights they offer to contributto practice or to understand it for devising wat@ns.
Teacher educators need to develop capacities ableeto undertake such researches. The findingsi®study provide a
direction to visualize the future tasks which némde undertaken. It, thus, becomes significarit édacation of teachers
should have relevance to the school system andhdéem@re prepared for their diverse functions. Timglies that the
teacher educators would have to assume the rgdeoféssionals, requiring an inter-disciplinary, &der vision and goal
consciousness. The gap between the need of teadneation institutions and the professional prefaraof teacher

educators working in such institutions needs tad#ressed and bridged as well.
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